Teaching English at Hatch
Warren Junior School
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Celebrating the efforts and achievements of the children

Offering a wide variety of opportunities to write and read extensively
Developing a love of writing and taking pride in what they produce

Developing their ability to write in a technically accurate way to suit their audience
which demonstrates their own style

Developing a love of reading which is maintained throughout their lives
Developing the children’s understanding of grammatical rules and spelling

Develop fluent handwriting




What do we have 1o covere

Year 3

WRITING

Transcription

Handwriting

Composition
Composition and Effect

Composition
Text Structure and Organisation

Composition
Sentence Structure

Vocabulary, grammar and punctuation

Phase 1

Use further prefices and suffixes
and understand how to add
them {English Appendix 1)

Spell words that are often
misspelt (English Appendix 1)

Use the first two or three letters
of a word to check its spelling in
a dictionary

Usze the diagonal and herizonta
strokes that are needed to join
etters and understand which
etters, when adjacent to one
another, are best left unjoined

Increase the legibility,
consistency and quality of their
handwriting

Writing is clear inm purpose

Plan their writing by discussing
writing similar to that which they
are planning to write in order to
understand and learn from its
structure, vocabulary and
grammar

When planning, discuss and
record ideas

Compose and rehearse sentences
orally (including dialogue),
progressively building a varied and
rich vocabulary

Evaluate and edit by assessing the
effectiveness of their own and
others” writing and suggesting
improvements

Organize writing into logica
chunks and write a coherent
series of linked sentences for
each

Select nouns and pronouns to
provide clarity for the reader

Use simple organisational
dewvices, e.g. headings and
subheodings

Draft and write an increasing
range of sentence structures
[simple and compound)

Use some variation in sentence
rypes (statement) command/
question) exclamation)

Use conjunctions to express time,
place and couse

Use adverbs and prepositions to
exprass time, place and causs

Use inverted commas to punctuate
direct speech

Know when to use ‘a"and an”

Proof-read for speliing and
punctuation errors

Use irregular simple past-tense verbs
e.g. awsakes [ awoke

Phase 2

Form mouns using prefives e g.
super, anti, auto

Spell further homophones and
understand their meanings

In narrotives, creates settings,
chaorocters and plot

“ocabulary choices mowe from
generic to specific e.g. from ‘dog’
to ‘terrier

Organise paragraphs around a
theme

Wary nouns and proncuns to
avoid repetition

Extend the range of sentences
with more than one clause by
uszing a wider range of
conjunctions, including when, if,
becauss, although (complex)

Use the present perfect form of verbs in|
contrast to the simple past tense e.g.
he has gone out to play, he went out to)
play

Indicate possession by using the
possessive apostrophe with plural
MIOUNs

Propose changes to grammar and
wocabulary to improve consistency,
including the accurate use of
pronouns in sentences

Phase 3

Explore and accurately use word
families based on common words,
showing how words are related in
form and meaning e.g. solve,
solution, solver, dissolve, insoluble

Write from memory simple
sentences, dictated by the teacher,
that include words and punctuation
taught so far

Expansion of detail / events may be
supported through wocabulary
[techni

wivid language) and
explanation

Uses varied nouns and pronouns
for cohesion

Use fronted adverbials

Use commas after fronted adverbials

Use and understand the grammatical
terminology in English Appendix 2 in
disoussing their writing : preposition,
conjunction, word family, prefix,
clouse, subordinate clouse, direct
speech, consonant, consonant letter
wowel, vowel letter, inverted comma




Where can | access this information?

School website
» Curriculum / English / year teams — for the objectives that we cover

» Curriculum / English / National curriculum — find spelling lists for years 3 and 4
/years 5 and 6



How do we deliver English in school<¢

Start with a hook into the work that they are doing

» A book, a film extract, a poem or set of poems, a piece of non fiction, @
picture, a letter, a diary and so on

» Plan what our intended outcome is going to be including our audience and
purpose for writing.

» We could be writing to a parent, teacher or someone outside of school



Example of a hook info a unit

https://www literacyshed.com/the-picture-book-shed.html#

TUESDAY



https://www.literacyshed.com/the-picture-book-shed.html

Examples of puplls’ work — year 3




How do we develop the writing

process in schoole

» Immerse the children in lots of » Carry out shared writing with the
examples of the genre to identify text children in which we model @
structure, sentence types, vocabulary WAGOLL — What A Good One Looks
choices Like and talk through the writing

process. As we are writing we are
modelling reasons for our choices.



How do we develop the writing

process in schoole

» Carry out a writing task called the » Following this, the teachers identify
“Apprentice piece” which is a practise what your child needs as a focus
in preparation for the final piece of group which will be taught as a small
writing fowards the end of the unit. group in the next lesson.

» Forinstance, do they need further work
on vocabulary choices or using a
range of sentence types.

» The groups are flexible and responsive
to the needs of each child as
identified through the writing process



How do we develop the writing

process in schoole

» The final piece or “Master piece” of writing is completed. Teachers can still
help/support/ question children during this process.

» Children can then use editing ‘flaps’ to improve selected parts of their
writing

» Children are encouraged to talk about choices they are making in their

writfing and what the intended impact is on the reader. This can be recorded
as text marking:
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Examples of puplls’ work — year 6




What do children have to help them

IN classe

Support Challenge
» Working wall — as the unit progresses, » Children may be challenged by being
more information is added to the asked to change the form, purpose or
working wall which will help children audience. For example they may be
asked to write from an opposing

» Small focus group work that addresses

the needs of particular pupils viewpoint



How do we develop children’s

understanding of reading?

> Ensure they have the necessary » Question them about what they have
ungle.rs’rondmg of phonics in year frhree read and get them fo justify their
building on the work done at the infant understanding through referring back

school to the text for their answers



Reading domains: Hampshire assessment model
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How do we develop the reading

process in schoole

» We have invested in new guided reading books this year
Each year group has sets of books which are suitable for different reading
abilities

» We have adapted our approach to guided reading to ensure the children
access good quality texts

» The approach is based on teacher modelling followed by
independent/group application



What does a week look like In terms of

guided readinge

Guided Reading
Blended approach — Model and apply. “1 and why™

Live marking linked to objectives
Week 1 Whole class (Model phase)

Year 3 Phasel

Inferemnce WALT: predict Comprehansion — WALT: ask guestions Comprehension — WWALT: use = range of Language for WALT: discuss Comprebhensio WALT: discuss
wihat might clarify o improwve their clarify kncwn strategies Effect the effect of ni - respomnd wwords amd

@ happen from understanding of a appropriately o specific and explain phrases that
details stated et establish meaning in ﬁ' language on BoernTiFY capture the

and implied

Bre Sebectoes - wis
s e

book=s that can be
read indepandentiy

the resder

resder’s intersest
and imasination

Predict what might happen
based on what you have
read

“Talk to the hand,” what questions
would yvou ask based on what you
hawve read:

wWho, what whywhere, when, how

“Ring a Word™ from the text you
hawve read, highlight wards that yvou
found difficult to read. Make a list of
them in your journal and find cut the
meanings.

Explain how key words or
phrases add to emotion
(TA)

Find evidence

false:

Emotion Evidence

Waoarried

to prove the

following staterment true or

Guided Reading
Blended approach — Model and apply. “l and why"

Live marking linked to objectives

Week 2 group activities (Apply phase)

“The Hundred Mile an Hour Dog"

Year 3 Phasel

Inferamnce WAL T: predict Comprahansion — WALT: ask questions
wihat might clarify to improwve their
happen from understanding of a
@ details stated teack
P —— and implied
B g

Comprehansion — WALT: use = range of
known strategies
appropriately to
establish meaning in
book=s that can be
read independenthy

WALT: discuss
the effect of
specific
language on
the reader

e
g e

Comprahaensio

n - respomnd

and explain
boarmmi FY

WALT: discuss
words and
phrases that
capture the
readsar’s intersest
and imagination

Predict what might happen
based on what you have
read

Read chapter 1 (T at start)

“Talk to the hand,” what questions
would you ask based on what you
have read:

wWho what whywhere, when, how

Read chapter 2

“Ring a word”™ from the text you
hawve read, highlight words that you
found difficult to read. Make a list of
them in your journal and find cut the
meanings.

. Explain how key words
or phrases add to
emotion (TA)

false:

Emotion Evidence

Worried

Find evidence to prove the
following statement true or




Year Phase |

What do the books look like?
Spring 2019 -/londay. 7“)’Jawx} 201 | semene A “u;“m"“"mjh

WALT use ﬁ' WALT
inferences to inferences to help us inferences e understand how
help us " understand a understand a about a o language
visualise a characters feelings characters feelings. chneactarto rarmemar :“o:;::‘::n w0

o describe
5 - uze . =

story setting. =
Are detactives = U their

inference. | emoticns.

Teacher investigates the
word “murmured”. Children

Read to the end of the text. How is Write a letter from Susie
Susie feeling? Write a list of key to her mum explaining

== i =
Read text up tc “England”
Underline key phrases that there”. Complete a role on the wall

; infer things about the with key words and phrases round words that tell you about Susie’s how she is feeling about investigate the word
| setting. Draw a picture the outside that infer how the plump | emotions. the boat journey. “gazed” and
using phrases as labels. sixteen year old was feeling. Inside “unconvincingly™ and
“vacantly”

the character write words ta

| =
= { luzsdog g™ loguag, 2019 & Yacke
‘Do they have movies in England?’ < Fisad ) ) : f

thealre

‘Sure they do!” said the boy in the beige suit. He was | (O emctitvns  1dentMod B theals-
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‘Films,” she interrupted. ‘They call ’emn films.” Sa,c[n-m I hure r:z!n‘ !l IQ”' ] anuary ZD19

On the third bunk above, a plump sixteen-year-old girl Z
was lying on her back. She gave a deep sigh. ‘I wish we  She Ja%
5 coulda come back a few months later,’ she murmured. et wankd anﬁ“‘

The small girl leaned out to look at her. | >be

‘Aren’t you pleased to be going back to England?’ 3 D

‘I guess,” she said upconvingingly. “IUs just that Frank | ;
Sinatra’s going to be at the Paramount Theater in
November and I won’t be there.’
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Year Phase

WALT draw
inferences to

Guided Reading r Live marking linked to objectives »
Week 2 — My Msawm
help us

‘ th
| J Blended approach — Model and apply. “l and why”
| WALT Check § WALT ask WALT summarise [\.L\ WALT draw
| . that the text ’ ’f\\m questions to 2 the main details =L * ‘1 inferences to
g makes sense Al | - c improve our £ L from more than \m‘ help us
3 e N ; understanding of > = one paragraph. visualise a understand a
story setting.

-
Visualise - draw a . characters
plcturel Are detectives —\| feelings.

When 1o s thes <eb 7
[ - Monitor meaning— the text. Monitor meaning -
| w check things make check things make
o TTAVE TG YWCYU 00U L M ! 1 sense. sense. inference.
Think about the story so far and make a Create a picture map of the story so far Read p.9, 19 and 21. Draw Read chapter 1. Complete a
role on the wall for Lizzie

m éh 2 5 ﬁ ? Look at the book cover and

M . discuss what the book might list of questions that you would like to and add key words from the text to each a picture of the kitchen
M E! 2 /M b . 5 E l . ! I ? be about anvd why you think ask the author to help you understand picture. and label it with the words | using key words and
= thats Whois the authory theitext batter. from the text which have phrases from the text
Rememberiowse; helped you to draw the which imply how she was
feeling. Inside the body

Lras %‘ 7 Read chapter 1 and talk about
! go' y ’S&t . the story. What has happened? | Who? When? Where? Why? What? b
What other stories does this How? plcture.
write words to describe her
s emotions.

remind you of?
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Guided Reading
lended approach — Model and apply- “1 and wi

! WALT draws WALT use
inferences ta mferences about a
helg us character to
understand a describe their
characters e emaotions,
Are Setectives - W fe!"ﬂgs- Are detectives - yze
~lerence nference

Re-read chapter 1. ? How
does Lizzie feel about dad?
Write z list of key words
that tell you about Lizzie's

teacher explaining why she can’t
come to school today.

emotions about dad and
any inferences you have
made about what has
happened.

Write a letter from Lizzie to the head |

contributes to
Bule meanng oy mezhing.
Pecng e alitngesher.

Investigate the word “stumbled”p.11
and “crashed”p.14 and
“muttered”p.15 “crawling” p.18

Year Phase

WALT
Summarise
the main
details from
more than
one
paragraph.

= WALT
T Summarise the
S B | main details
ey from more
E—g than one
paragraph.

e
Re-read the story so far and

then read on to the end of
chapter 2. What is new since
you did the story map? What
else has happened since?
Craate 3 new story map of
the key events so far to
include the events in Chapter

Recap the story so far. Write a
paragraph to summarise what
has happened. Use words
from the text to help you.

|

Honday 28" Januagy 7019
V2l feels Clir oS because A <he tunts

1

N
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What is the role of the teacher and any

teaching assistants in classe

» Have a clear knowledge of where the children are up to in their learning so they
can base their input on where the children’s needs are

» Working with small groups during the lesson to provide them with support or
challenge

» Questioning the children to push for deeper understanding of the text

» Assessing, discussing with children either individually or in small groups and marking
throughout the lessons to adapt tasks to the needs of the children

» Following up the lesson by adapting tasks as necessary the following day



Read with your child every night and talk to them / question them about what they
have read and get them to think about characters and possible next events.
Encourage them to give you evidence to justify their responses

Try o encourage your child to read a wide variety of text types — both fiction and non —
fiction

Encourage them to use the school library and visit the local library

Support your child with the written element of their homework — encouraging them to
consider whether their choices of words that they have used are as effective as they
might be

Practise spelling with children and get them to complete any tasks that accompany the
spellings that have been set

Encourage the children to read the work that they have completed and see if there is
any way in which they could edit it to make it better

Come into school to look at their books and see what they have been doing and
celebrate their successes




vV v Vv VvV

v

Working walls to see what support the children might be accessing

Small focus groups that the children may be working in and what they are being taught
Times when your child is expected to work independently

Any success criteria that they are working towards which guides them on how they know
whether they are being successful

Please ensure your child is able to work with their teacher - they could be called to the
carpet in order to get further instructions from the class teacher

What is happening this morning: - year 3 — poeftry , year 4 — drama/ gathering ideas/
writing around Meerkat Mail (book) year 5 — playscripts, Year 6 — using ‘The Island’-
generating character feelings around the theme of prejudice
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